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Introduction


Raggl and Troman (2008) found that “the tensions involved in balancing work and life in a rapidly changing social order are, for some, being achieved by turning from private-sector professions towards teaching” (p. 593). The initial reasons for choosing teaching as a second career vary, although it would seem that a considerable number of these factors relate to overall life and job satisfaction. “Data indicate that second-career teachers enter the profession both by altruistic concerns and perceived personal benefits” (Chambers, 2002, p. 216). Chambers also found that

These teachers see themselves as different from first-career teachers in subtle but significant ways. They believe they offer valuable skills from their previous careers; new perspectives, including a commitment to helping students apply their knowledge to the real world; and a willingness to make use of innovative pedagogies such as application-based teaching. (p. 212)


Furthermore, Stevens & Dial (1993) reveal that many individuals “were not satisfied with their previous jobs, not because of salary or job function, but more because they desired to do something which they felt made a greater contribution to society” (p. 71). This transition to teaching is a satisfying choice initially but brings many challenges that some are not able to successfully overcome. Priyadharshini and Robinson-Pant (2003) stressed this point when they stated that “the presence of a striking gap between the aspirational desires and painful realities of a teaching career, signals that it may be a while before teaching can successfully retain it numbers” (p. 110). Many of those individuals changing careers and going into teaching had been able to utilize the skills and expertise from the previous career in the classroom in spite of the fact that “the challenge for these newly trained teachers is how to retain their enthusiasm in the face of the difficulties and the ‘culture shock’ they are likely to experience in their first year in the classroom (Priyadharshini & Robinson-Pant, 2003, p. 111). However, according to Stevens and Dial (1993, p. 75), “the help of experienced teachers” seems to play a key role in a successful transition.

Major Question


This researcher is currently enrolled in an educational program to become a second-career teacher. Although some studies have addressed several of the issues surrounding this topic, more research is needed to discover what those who left careers in the business world think about their prospective teaching career. Specifically, “What are the perceptions of preservice second-career teachers as they make the important decision of changing professions?”

Literature Review
Expectations and Requirements for Second Career Teachers
Many individuals from a variety of career backgrounds are interested in making a major change in their lives by pursuing a career as a teacher (Shultis, 2007). Changing careers is rarely easy; however, a switch to teaching can be quite rewarding. New teachers, traditional and second career, are expected to enter the classroom and the career prepared to meet the needs of their students. It is helpful to spend time volunteering in the classroom or gain experience by being a substitute teacher. These endeavors allow the prospective teacher to better understand the challenges that teachers face daily (2007).

A better understanding of the state requirements can be secured by asking questions of other teachers and administrators as one is serving as a volunteer or substitute teacher (Shultis, 2007). In addition, even though teacher shortages exist, earning a certificate is not a guarantee to secure a teaching position. The new second career teacher must demonstrate all of the needed traits required for any other careers in business, industry, and manufacturing (2007).
Sample Certification Program for Second Career Teachers

ABC College in the Midwest has offered a certification program for second career teachers for many decades (C. Smith, personal communication, 2010). ABC College has undergone many reviews by the Illinois State Board of Education (ISBE) and continues to receive recognition to offer this type of teacher alternative certification programming. The program is a teacher certification program that has a Masters of Arts in Teaching (MAT) component for students.  ABC College has been recognized as a viable contributor to the public schools with its variety of teacher certification programming in the attempt to place highly qualified teachers into Midwestern classrooms (2010).

Types of Individuals Choosing Teaching as a Second Career

Priyadharshini & Robinson-Pant (2003) “discerned that there was a pattern of six different profiles for career changers: the parent, the successful careerist, the freelancer, the late starter, the serial careerist, and the young career changer” (p. 98). The parent was someone whose most recent career was in the home and was predominantly female. The successful careerist was normally a professional who had only followed one career path before joining the teaching ranks. An attorney who later teaches business law might fall into this category. The freelancer was someone who did a majority of their work contractually, even if it all fell within the same industry (2003).
The late starter was someone who did not finish their secondary schooling, instead opting to enter the job market, but then later received their college degree in teaching. The serial careerist made many career changes prior to focusing on education as a career. Young career changers were those who took jobs out of financial necessity such as student loans, but had no real burning desire to continue the everyday tasks to which they had been assigned. It should be noted that these categories were not to be considered unchanging, but that they could serve as a guide “emerging from the narratives” (Priyadharshini & Robinson-Pant, 2003, p. 98). 

Choosing Teaching as a Second Career

In an interview with Hitz (2005), former CEO Randy Moore, stated that “though teaching is highly demanding, I must say that I found that there are few things more satisfying than having a student thank you for helping him or her to understand something” (p. 82). That statement is only one of many that might assist in influencing an individual to choose teaching as a second career. Along those lines, Chambers (2002) also found that “these teachers explicitly reject career goals focused on financial gain and success in business and, instead, endorse more altruistic aims such as helping young people, giving something back to the community, and becoming agents of social and educational reform” (p. 214).

The influences surrounding the choice of changing careers were many. Priyadharshini & Robinson-Pant (2003) found that

There were various ‘pulls and pushes’ that the trainees had experienced on their way into teaching. While the pushes were the factors that made them decide to quit their previous career, the pulls were those elements that made teaching an attractive position. We have to bear in mind that these responses indicate the perceptions that our respondents had about teaching before they actually began to work as full-fledged teachers. (p. 100)

Priyadharshini & Robinson-Pant (2003) discovered that “the most common and the most striking reasons that were expressed” (p. 100) to make this change were: “(a) dissatisfaction with the nature of their previous career: feeling bored, alienated or isolated; (b) need for greater stability and security; (c) changing perspective on life; (d) memories/experiences of school; (e) wanting to use specialist subject knowledge” (pp. 101-106).


Other specific reasons might include those that Chambers (2002) emphasized. They included the perceived ability to “create a bridge to reality” (p. 216) for their students, as well as recognizing “that teaching offers opportunities for personal growth, creativity, autonomy, and employment security” (p. 216). Pursuing a worthwhile career is described by Novak and Knowles (1992) as a sense of self-improvement as well as a quest for meaningfulness. In fact, some considered themselves to be agents of change (Haggard, Slostad, and Winterton 2006). This change provided personal satisfaction and stemmed form the individual belief that they can make a meaningful change in the educational system (2006).

School District Support for Second-Career Educators


Priyadharshini & Robinson-Pant (2003) stressed that the school districts hiring these new teachers needs to be a strong supporter for their success. They indicated that

Career changers had stressed that they had been advised (by schools or training institutions) on the need to change their attitudes and practices-but perhaps there is a greater imperative for our educational institutions to critically examine their recruitment practices in relation to other professions. (p. 110)


Chambers (2002) found that “in teacher education programs, helping candidates to reflect on such connections between prior work and teaching is important (Novak and Knowles 1992, Risacher 1998, Freidus 1991)” (p. 215). Similarly, regarding the schools educating these individuals, Chambers found that
Their analysis of the shifts in perceptions of teaching undergone by career changers over the course of their professional preparation suggests that their development as teachers can be rapid if they are given a “differentiated” teacher education program. In particular, Freidus (1994) suggests that supervision of student teaching needs to be modified and improved. (p. 212)

Professional Development Needs
Although a love of subject carried by the second career teacher helps to convey excitement and enjoyment in subject content as much as the traditional teacher does, more support is needed to assist in maintaining enthusiasm. Reiter (2008) describes that the day to day challenges and pitfalls begin to diminish the belief that love of subject could improve student’s basic skill level. The teacher-learning setting needs the combination of teacher, administrative, and parental support during difficult situations (Resta, Huling, & Rainwater, 2001).

Mayotte (2003) continues this thought by sharing that teachers need training and development to improve pedagogical strategies. Second career teachers need this professional development and training just as much as the traditionally educated teacher. Areas that need particular attention include classroom management, classroom discipline, time management, preparation skills, administrative paperwork, and the writing of lesson plans. Mayotte found that the need for support stems from the fact that second career teachers experienced frustration because many felt that they already had the necessary skills needed for the classroom from there previous experiences. Some expressed that other teachers and some administrators seem to forget that they were not only new to the school but someone new to teaching (2003).
Need For More Research


More research on this topic is needed. Many individuals who change careers and join the teaching ranks have certain predetermined notions that may or may not be founded in actuality. Current research indicates that initially, many preservice candidates possess a sense of idealism as it relates to working with students. Then, this perception seems to diminish. One of the goals of this research is to discover if these second career teachers are able to maintain that feeling of optimism even after the affect of student and parent attitudes, administrative policies, and other realities of the profession are experienced. Investigating these points will allow this researcher to better understand preservice second-career teacher’s preconceived notions on changing professions. Specifically, “What are the perceptions of preservice second-career teachers as they make the important decision of changing professions?”

Methodology

Type of Study

This qualitative study will investigate the perceptions of preservice second-career teachers regarding their profession change.

Definition


Although the phrase Second-Career Teachers may be self-explanatory to some, a definition may be warranted based on the potential variety of this paper’s readers. While there are a number of ways to define a second-career teacher, this researcher feels that Chambers (2002) description was concise and complete when she stated that “adults with prior careers are entering the teaching profession” (p. 212).

Participants


The sample for this study will include 20 preservice second career teachers. The sample will be selected from a small Midwestern college in the United States. This college has offered a teacher certification program in the Midwest for several decades. Each of the participants in the sample will have completed at least one half of the courses required for the program and have completed their field experience hours. None of the participants will have completed student teaching in the program.

Procedure

Administrative leadership at the participating colleges/universities will be asked for a list of all preservice second-career teachers currently enrolled and who have not yet done their student teaching portion of the curriculum. The sampling of teachers will be given an open-ended questionnaire (See Appendix A). Participants will be asked to complete the surveys and return them in the timeframe requested. Confidentially will be assured and all responses will be transferred to a master analysis sheet. After the data has been analyzed, appropriate reports will be made and any participant desiring a copy of the final report is welcome to receive one.
Consent

Consent for this study will be requested from the Board of Directors, President, Dean, and Department Chairs of the various departments in the School of Education. A cover letter similar to Gay, Mills, and Airasian (p. 182) will accompany the survey. As adults, the second career teachers will grant consent by voluntarily completing the questionnaire. A statement concerning volunteer participation and the assurance of confidentially will be noted on the document.

Instrumentation

A survey utilizing six open ended questions/statements will be used at the beginning of the 2010 fall semester. Individual analysis of each of the 20 surveys will be conducted. 
Data Collection

The data will be collected at the beginning of the 2010 fall semester. This researcher will distribute the survey to each participant via campus mail. Each participant will return the completed surveys through campus mail. Distribution and collection via the same method assures consistency of receipt and collection. The participant will be asked to complete and return the survey within three weeks. After the second week, a reminder note will be sent to encourage completion of the surveys. Participants will be informed that this will be a voluntary questionnaire. Data analysis will begin after the 20 completed surveys have been returned to the researcher. If any of the initial 20 surveys are not completely filled out, that survey will be set aside and not included in the analysis. Only 20 fully completed will be analyzed. This will assure accuracy and completeness in responses for each of the questions/statements.
Data Analysis

The surveys will be collected and the responses analyzed manually. The survey contains six open-ended question survey questions. The participants will be asked to answer each question. Length of the answers will be unrestricted and restricting the sample size to 20 participants helps to keep the process reasonable. All responses will be transferred to a master analysis form and confidentially will be assured. The researcher will compare the responses and check for similarities and differences in the responses. Specific attention will be given to commonly used words and similar phrases. In addition, this researcher will be looking for themes that surface, categories that may emerge, and patterns that possibly may develop. Each of these areas will be recorded appropriately and reported accurately. 
Reduction of Bias

This researcher will only use the results of the survey to draw conclusions. Any and all opinions, personal views, and prior perspectives will not have any influence or involvement making conclusions from the data collected and analyzed in this study. Objectivity will be maintained and practiced to assure that the conclusions drawn and recommendations made will only be from the data collected and analyzed and not from the researchers thoughts or opinions.

Limitations of the Study
The sample size in this study is relatively same. Because of the small sampling size involved in this study, little generalizing to other groups of preservice teacher candidates will be done.
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Appendix A

Thank you for participating in this study. Please do not place your name on this survey. 

Completion of this survey signifies voluntary participation in this study. Confidentiality will be maintained in all phases of this study to assure that no individual is identified in any manner.

Complete each question/statement and return to the researcher by __________________.

1. Share some of the reasons that you wanted to become a teacher.

2. What programs did you investigate before choosing ABC College?

3. What are some of the strengths of the program that you chose at ABC College?

4. What are some of the weaknesses of this program?

5. What type of satisfaction do you believe you will receive as a teacher that you did not have in your previous career?

6. What types of support do you believe you will receive as a teacher that you did not have in your previous career?

Additional Comments that you would like to share:

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

